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A contribution from DIT to the development of

a National Higher Education Strategy

1.
The Three Most Significant Changes to be made to Irish Higher Education

1.1
Enabling Higher Education to play a Key role in Economic Renewal

An economy serves society and not vice versa.  For the Irish economy to fulfil that role successfully it is now more critical than ever to develop higher value-added and knowledge-intensive activities.  The skills base must successfully serve front-line production, the creative industries, healthcare and service functions such as sales and marketing, R&D and innovation
.  These underpin a wide range of sectors from for instance, ICT, tourism and hospitality, pharmaceuticals, energy and environmental services to internationally-traded services.  All this activity must take place in a society that cherishes and promotes inclusive and tolerant values and behaviour.  One way or another students graduating from Higher Education play a pivotal role in achieving these goals.
The conclusions of “Ahead of the Curve Ireland’s Place in the Global Economy”
 remain valid.  It highlighted many of the aspects of economic drivers of education and skills development on which the future Ireland depends:
· An adaptive and responsive HE sector that creates and exploits knowledge and produces the quality and number of graduates necessary to support directly and indirectly (in, often unexpected ways) a creative and diverse internationally-oriented knowledge economy.
· Up-skilling of the existing workforce and raising education levels in an environment of constant change.
Ireland’s economic renewal will require demonstrable:

· significant increase in the numbers of people with both advanced qualifications and practical skills in science and engineering; in the creative industries, entrepreneurship and in taking products and services to international markets

· increased output of economically relevant knowledge, know-how and intellectual property thereby establishing an international profile for Ireland as a premier location (and its third-level institutions as preferred partners) for research and development
There is a view that basic and applied research are separate and distinct actions.  This view has permeated agencies, such as EI and SFI.  The problem with that view is that sustainable technical development services to industry require excellence in the underpinning science.  Today the lexicon refers to research-innovation eco-systems or translational research.  Nevertheless the traditional view still permeates government and political thinking about institutional missions being set top-down, prescribed by a binary division.  To ensure effective harnessing of their capabilities by all stakeholders there is a critical need to ensure parity in the public perception of institutions such as DIT that have the capacity and experience to work in a more productive and structured way with industry, commerce, the professions, the creative industries and voluntary sector (see Appendix 1).

1.2 Greater Institutional Diversity
Ireland needs a world-class system of higher education not a small number of world class institutions.  Such a world-class system would meet different student needs through a diversity of institutional missions that would have true parity of esteem in the eyes of all stakeholders.  Implicit in HE policy has been the retention of the binary structure of HE, comprising Universities and Institutes of Technology.  Such policy sought to achieve diversity and prevent ‘academic drift’.  Through the binary divide the Department of Education and Science (DoES) reaffirmed different missions and diversity within the HE sector “to ensure maximum flexibility and responsiveness to the needs of students and to the wide variety of social and economic requirements” (DES 1995, p. 93)
.  However during the 1990s when Ireland was reinforcing the binary divide, other countries were doing the opposite.  The binary system in Australia had differentiated universities and colleges of advanced education, however, in the late 1980s the government there decided, because of concerns about the relevance, efficiency and effectiveness of the HE system, to an amalgamation of universities and CAEs.  The UK has adopted objective criteria for designation as a university e.g. an enrolment of not less than 3,000 degree students, at least 60 current research degree registrations and more than 30 PhDs conferments; the application of these criteria has led to a wide diversity of universities; either national or regional, with wide or narrow scopes of provision and secular or faith-based.
Diversity denotes choice and responsiveness to client demand, stimulates institutional initiative and as a strategy, it can be pursued within unitary, binary or multi-sectoral systems” (OECD 1998, p. 41)
.  However binary systems represent limited forms of diversity that maintain rigid demarcations between two types of institution in contrast to a richer variety of institutional forms and missions.  Also, diversity in form and scope of institutions gets confused with hierarchy of status: there may be seen to be on the one hand universities and on the other those less worthy than universities.  Although diminishing, hierarchical divisions are more entrenched in Ireland than in Australia or in the UK where the binary divisions were abolished.  While acknowledging that diversity of mission is, in principle, attainable in a binary structure, a sharp divide is an unnecessary rigidity that inhibits innovation while not preventing academic drift.  A more flexible, integrated and unified system of tertiary education that also includes Further Education would be more effective in responding to current and future needs.  In Ireland, there is scope for the larger Institutes of Technology to become technological universities and for appropriate alliances or amalgamations of smaller Institutes of Technology to achieve a similar goal.  DIT wishes to be designated as a distinct technological university with strong alliances and co-operations as discussed in Appendix 2.

1.3 Establish open and transparent benchmarking, evaluation and institutional review
There is relatively poor benchmarking of academic or research performance.  Ireland lacks a sector wide assessment both of teaching and learning and of research.  While this has meant that Ireland has avoided the worst aspects of research assessment (particularly the expensive and bureaucratic UK process), it can lead to a tendency to fall back on assertion and self-declaration rather than external verification.  The emergence of global rankings, and shortly a new EU ranking, will bring new tensions into the system.  Global rankings are an inevitable outcome of globalisation; their legacy is to place increasing focus on cross-national comparisons of quality and excellence.  It is no longer credible that HEIs can avoid open and transparent public accountability, albeit there is often a rush to measure outputs which are easily measured rather than what really counts.  E.g. what is the role of HE: how is diversity fostered?, the engine of the economy or part of the eco-system? Without being involved in setting the terms of assessment and measurement, higher education will find inappropriate performance indicators foisted on it.  It is essential to develop HE benchmarks which reflect Ireland’s societal and innovation needs and assess performance accordingly.  This should include social and economic relevance and impact, inter-disciplinarily and collaborative initiatives, and capture activity across the full teaching-scholarship-research-innovation eco-system.

If Ireland is to be attractive to international talent and investment, there is a need in the IoTs to benchmark and review academic career structures, promotional opportunities, etc. particularly allowing, for example, for parallel tracks between traditional and meritocratic structures and roles.  The small size of the Irish HE system is partially responsible for the general lack of academics mobility.  Consequentially there are insufficient opportunities to gain different levels and kinds of higher education experience as their career progresses.  A further aspect of this is the high level of distrust and parochialism within the system that prevents people from being able to move across the “binary” divide; academics tend to be pigeon-holed.
All this has a detrimental effect on the breadth of HE leadership experience.  Training programmes only resolve some of these issues, but many observers are struck by the much more open and mutual respectful way in which HE leaders publicly discuss their institution and their experiences in the US, UK and Australia.  To create a more dynamic system, there is a need to encourage greater mobility of staff across higher education.
There is low or poor understanding of international trends in higher education in Ireland, and a relatively low level of research in HE policy to underpin decision-making at all levels.  Unlike most other countries, Ireland lacks a HE policy research centre/unit/institute – whether state or HE supported.  There are a few lone academics who conduct research on issues of access and pedagogy, but the wider policy agenda has been largely ignored.  The need is to establish a HE Policy Institute, organised like the Canadian confidential data sharing and benchmarking consortium, G13 Data Exchange (G13de)
 with all relevant stakeholders as members of the Board, to help define areas of research.

On almost any scale, the level of internationalisation of Irish higher education is poor relative to other countries.  The number of international students and academic staff is low.  Yet, according to the OECD, countries with high levels of international students benefit from the contribution they make to domestic research and development while those with low numbers find it ‘more difficult to capitalize on this external contribution to domestic human capital production’
.  Ireland has been late in internationalising the mix of students.  Irish higher education policy has (by default) failed to recognise such students’ long-standing value to the country.  At a time when other countries are loosening their visa and residency requirements for international students, Ireland is tightening its.  The Erasmus and PhD experience suggests that too few Irish students go abroad for part of their studies.  Even with respect to PhD or post-doctoral students, there is a marked reluctance by many to see international experience as a core necessity.  Funding should be earmarked to ensure that all institutions have a few deep and strong sustainable bilateral international partnerships across the full range of their provision.  
2.  Barriers or Obstacles

Lack of parity of esteem between different forms of provision

DIT now represents nearly 9% of all higher education in Ireland (as discussed in Appendix 3).  It is therefore already an example of consolidation and rationalisation with the largest amount of unique programme provision and institutional collaboration (see Appendix 4).  The mandatory requirement for new DIT lecturers to undertake a PG cert in Teaching and Learning is a possible model nationally.  Many universities around the world today are like DIT; they have led the way in fostering the wider institutional and research diversity that Ireland now requires.  The key to Ireland becoming a “knowledge island” is to enable the largest number of people to be educated to their highest achievable third-level attainment in an ethos of research and scholarship.  DIT’s path towards these goals is summarised in Appendix 3.

As a multi-level institution, DIT shares the characteristics of institutions internationally such as RMIT University in Australia; Ryerson University in Canada; Auckland University of Technology in New Zealand; University of Aveiro, Portugal and the Technical University of Catalonia, Spain.  In Australia and the USA, the experience has been that where technical and technological education takes place in university settings, they have achieved some parity of esteem with other more traditional provision.  This has resulted in diversification of curriculum and its delivery and of students across the full range of programmes offered.  DIT is developing in a similar way, demonstrating an enhancement of mission rather than mission drift.  Already DIT has developed mechanisms that facilitate students progressing from one level to another.  This has created a ‘ladder of opportunity’, making it possible to move, step by step, in a familiar and supportive environment from apprenticeship to doctoral level within DIT.  In addition, through its long-standing Community Links programme and its wide ranging Access Service (described in Appendix 5), and in conjunction with government and the corporate sector, DIT dedicates significant resources to encouraging the widest possible participation in higher education, particularly in socio-economically disadvantaged schools and communities.

Appendix 1

DIT’s contribution to Economic Renewal
DIT has been widely acknowledged as a leader in the design and delivery of innovative entrepreneurial support programmes for companies at the start–up and early growth stages of their business development. In excess of 550 entrepreneurs have participated in and benefited from various PDC training and support initiatives.  Since 2001, 162 new businesses have been created that employ over 1000 people.
DIT has a long and outstanding history rooted in the provision of apprenticeship programmes and craft education.  The provision of these programmes has had, and continues to have, an enriching effect on DIT as an institution, with students and colleagues continually demonstrating the highest level of skills.  DIT places an emphasis on enhancing opportunities for access, transfer and progression.  The continued provision of apprenticeship education and training, with DIT designated as a university, would accord due recognition of Ireland’s outstanding international reputation in this important area.
A Skills Research Initiative (SRI) has been established to deliver high quality research and scholarship in the fields of TVET, Apprenticeship, Skills and Crafts.  The principal research domains are Policy, Pedagogy, Work and International Trends.  The initiative aims to develop capacity to position DIT as a leader in this research and scholarship and to contribute to the advancement of both national and EU TVET policy agendas, through active participation and the dissemination of knowledge and to collaborate with stakeholders in the production of research and scholarship.  The SRI is the co-ordination unit within DIT for the United Nations UNESCO-UNEVOC National Centre for Ireland.

DIT has continued its long term policy of having an industrialist as a member of each programme review committee and each selection board for academic staff.  In addition, each programme has external examiners, one of whom is an academic from outside DIT and the other an industrialist. 

The new Hewlett Packard and SMART Technologies Entrepreneurship centre in DIT is part of the HP Global Programme called Graduate Entrepreneurship Training – in IT (GET_IT).  As a marker of DIT’s continued commitment to enterprise development, the first building on the Institute’s new campus at Grangegorman will be the state-of-the-art 1,500m² Hothouse Incubator.  This new facility will showcase and support the development of approximately 130 new start-ups within a 5 year period and has the potential to generate wealth of €150m and over 2,000 jobs.

Appendix 2
DIT:  A technological University on Integrated city-centre campus at Grangegorman

Currently based on thirty-nine sites across Dublin city, DIT is preparing to move to its own integrated campus in the north inner-city at Grangegorman.  It will provide tremendous scope for DIT to continue to build on its existing strengths by creating many more opportunities for cross-disciplinary programmes, research, interaction with industry, and increased access for people of all ages and all backgrounds to increase their knowledge and develop their skills.  In a public policy context, the new campus will ensure that DIT can better meet its remit to serve the social, cultural and economic needs of society as a whole.

The relocation of the Institute to a new campus at Grangegorman is viewed as a means of effecting change.  The planning for the new campus has encouraged DIT to explore ways in which the new location can further assist in enabling the Institute achieve its strategic plan.  The new campus will underpin the economic, social and cultural mission of the Institute.  In the process of creating a learning environment which will encourage synergies, opportunities and new levels of cross-faculty interaction it will seek to provide each student with a consistently excellent learning experience and help underpin the learning paradigm.  In planning the campus, the Project Team has identified the delivery of research, fostering enterprise, integrating into Dublin City and surrounding communities as key drivers for the campus.  

The new facilities will incorporate a significant artistic and cultural hub to include exhibition space, music recitals, photography, cinema and theatre.  Sporting and recreational facilities are planned and student accommodation will be provided.  Considerable interaction with the Health Service Executive which currently operate the Grangegorman site and which will retain an element of health related facilities on site has potential synergies in health-related programmes and research.

Designation as a university will provide clarity of identity on the international stage to DIT students who work outside Ireland as DIT qualifications would be unquestionably recognised as university awards.  DIT is not included in most published lists of Irish universities and so can be excluded inadvertently from prestigious opportunities such as internationally funded scholarship programmes, competitive research bids and other academic projects, even in areas where the Institute is acknowledged as a centre of excellence.  In some cases, it has been necessary for the Minister or Department of Education and Science to intervene to reassure their counterparts in other countries that DIT is indeed an appropriate partner. In other situations, when the anomaly was addressed DIT was not only invited to apply but quickly moved into a shortlist position.

DIT believes that university designation conveys an important message.  It will address the above and other anomalies and will enhance, rather than diminish provision of education and training at all levels including apprentices, Junior Conservatory, students studying part-time and those seeking sub-degree awards – all of which are recognised as distinctive strengths in DIT.  It will not change terms and conditions of academic and support staff and the explicit intention is that DIT will retain and develop its current mission.

The title of ‘Dublin Institute of Technology’ is recognised widely in Ireland and abroad.  Similar titles used by other universities include Massachusetts Institute of Technology (MIT), Illinois Institute of Technology, California Institute of Technology (CalTech), Royal Melbourne Institute of Technology (RMIT University) and several prominent Institutes of Technology in India.  While no decision has been taken on the question of title at this stage, the preferred option is to retain the name DIT.

DIT is not seeking university designation to reduce the diversity available within Ireland’s higher education structure but rather to support it by the establishment of a university specifically geared towards meeting economic needs and the development of our society.  DIT believes it has the capacity and attributes to fulfil this role and is uniquely positioned in this regard.

The 1998 report of the International Review Group in relation to DIT’s application for university designation concluded that DIT was on a ‘trajectory’ to becoming a university and expressed the view that it would complete that journey within three to five years.  Today, DIT meets all the criteria set out by the International Review Group.  It also meets the criteria under which the National Institutes of Higher Education in Limerick and Dublin were designated as the University of Limerick and Dublin City University respectively in 1989.  Internationally as a member of the European University Association (EUA) and the International Association of Universities (IAU), DIT is recognized by peer institutions as a multi-disciplinary university.  Ranked by the Times Higher Education Supplement at 370 in the top 500 universities worldwide, DIT meets international criteria for university designation.  
Over more than a century, DIT has grown, adapted and developed into one of Ireland’s most significant institutions of higher education.  It is multi-level and multi-disciplinary and its programmes are distinguished by a clear career focus.  Indeed, many programmes offered are unique in Ireland and in other cases DIT is one of just two or three providers.  DIT believes that if designated as a university the Institute must retain this multi-dimensional mission that ranges from craft education to doctoral research.  The Institute believes that designation as a university would enable that mission to be better fulfilled in terms of resources and opportunities for learning.  

Appendix 3

DIT’s development

In the period 1997 to 2007, the number of DIT staff with doctorates has increased by almost 150% and the number with Masters degrees has increased by almost 60%. The table below sets out the comparison between 1997 and 2007.

Dublin Institute of Technology

Highest qualification of wholetime academic staff

	

Qualification
	1997
	2007

	
	%
	%

	PhD/Doctorate
	13.4
	28.1

	Masters
	31.6
	44.4

	Primary Degree
	27.5
	15.8

	Other/Professional
	27.5
	11.7

	
	
	

	Total
	100
	100


The number of experienced supervisors (those who have successfully taken a student through to the award of a research degree) has more than trebled since 1997.

Experienced and First-Time Supervisors

	
	           October 1997
	           June 2009

	Faculty
	Experienced supervisors
	First-time supervisors
	Total
	Experienced supervisors
	First-time supervisors
	Total

	Applied Arts
	3
	13
	16
	30
	27
	57

	Built Environment
	3
	6
	9
	10
	13
	23

	Business
	10
	12
	22
	35
	20
	55

	Engineering
	10
	11
	21
	46
	26
	72

	Science
	23
	18
	41
	75
	34
	109

	Tourism and Food
	9
	15
	24
	29
	11
	40

	TOTAL
	58
	75
	133
	225
	131
	356


DIT wishes to continue its multi-level provision.  New apprenticeship programmes in high tech areas have been developed such as Air Conditioning, Refrigeration and Aircraft Maintenance.  New facilities for Aircraft Maintenance have been secured at Dublin Airport and for the development of new laboratories at Bolton Street.  DIT has developed progression opportunities for apprentices in Engineering trades which enable apprentices to gain advanced entry to third-level programmes.  These progression routes enable holders of apprentice awards to proceed to Ordinary Bachelor degree and Honours Bachelor degree programmes. 

DIT’s Conservatory of Music and Drama provides another example of multi-level provision.  Its approach is mirrored by the approaches in the University of Sydney (Australia), Sibelius Academy (Finland), Peabody Institute at John Hopkins University (USA) as well as all the major UK conservatories including the Royal Academy of Music (London), Guildhall School of Music and Drama (London), Royal Northern College of Music, Manchester, Royal Welsh College of Music and Drama, Cardiff and Royal Scottish Academy of Music and Drama, Glasgow. 
DIT has had a highly-developed system of Quality Assurance for more than 30 years.  In 1996, there was an International Review of the QA system which led to DIT being granted full awarding powers at Bachelor, Master and Doctoral levels. More recently, DIT has been a founder member of the Irish Higher Education Quality Network which includes IUQB, HETAC, HEA, DES, USI and private colleges.  In 1999, DIT established the first Learning and Teaching Centre in Irish higher education.  That centre provides programmes at Postgraduate Certificate, Postgraduate Diploma and Masters degree level to academic staff.  DIT is to date the only HEI to make the acquisition of an award in Learning and Teaching mandatory for all new teaching staff.  DIT is characterised by a broad range of disciplines, multi-level provision from apprenticeship to doctoral, and with a strong orientation towards science, technology, engineering, business and applied arts.  In academic year 2008/2009 it produced 42 PhD, 1000 Master/Postgraduate diplomas, 1865 honours degree, 811 ordinary degree and 466 higher certificate graduates.  It trained some 3,000 apprentice students and 2,000 continuing professional development clients.  DIT has awarded its own degrees in each of the last eleven academic years.  The table below shows the profile of awards made in 1999/00 and 2008/09.  Over that period there has been a substantial increase (more than 100%) in the number of postgraduate awards.
Profile of Awards Made

	Award Title
	1999/00
	2008/9

	Higher Certificate
	21%
	11%

	Diploma/Ordinary Degree
	34%
	19%

	Honours Degree
	36%
	44%

	Postgraduate Certificate
	-
	1%

	Postgraduate Diploma
	2%
	8%

	Taught Masters
	7%
	15%

	MPhil
	0.4%
	0.6%

	PhD
	0.05%
	1%


In October 2003 the National Qualifications framework was launched in which DIT fully participated.  This framework made provision for awards at Higher Certificate, Ordinary Bachelor degree and Honours Bachelor degree to replace the awards of Certificate, Diploma and Degree which had been awarded hitherto. 

DIT believes it should retain this multi-dimensional mission that ranges from craft education to doctoral research.  However, designation as a university would enable that mission to be better fulfilled in terms of resources and opportunities for learning; the ability to attract students at all levels; the production and dissemination of knowledge; the employment of graduates and the development of partnerships.  DIT is multi-level and multi-disciplinary and its programmes are distinguished by a clear career focus. Indeed, many programmes offered – such as optometry, environmental health, geomatics, tourism marketing – are unique in Ireland and in other cases DIT is one of just two or three providers.  A leader in music performance at all levels from Junior Conservatory to postgraduate, and in craft education across a wide range of skills, DIT is also distinguished by being one of just eight organisations in Ireland to be accorded the status of doctoral-awarding bodies.
Appendix 4
Institutional Collaboration

Collaboration between DIT and Trinity College, Dublin, and the other universities is continued and intensified, with the object of broadening and deepening the research capacity of the Institute, and developing its capability to monitor and develop the quality of its courses particularly at postgraduate level.  DIT and TCD have continued the offering of three joint programmes (BSc in Human Nutrition & Dietetics, MSc in Molecular Pathology and Bachelor of Music Education).  In addition, a research funding scheme was agreed and implemented between TCD and DIT to encourage collaborative research. 

A joint MSc programme in Mathematics is offered by DIT in conjunction with all the universities in the Dublin area.  

DIT collaborates with all the Irish Universities in a student access programme (HEAR).  DIT is participating with the IUQB and Irish universities in a joint project in the area of institutional research.  DIT has become a full member of the European University Association, with the support of the Irish Universities Association, and is also a full member of the International Association of Universities. 

Through the development of Irish Graduate Research Education Programmes (GREPS), DIT has engaged in a number of inter-institutional research collaborations, both nationally and internationally.  The nature of the scheme supports and drives the collaboration of institutes on a training and research basis.  The mobility of students between partner institutes is key to the development of the programmes.  Current GREPS in Speech and Language Technology show the Institute engaged in collaborations with TCD, DCU, UCD and NUIM.  Common Interest Groups in Engineering show DIT collaborating with UL, University of Warsaw and University of Dundee.  The International Centre for Graduate Education in Micro and Nano-Engineering sees the DIT partnered with UCC, UCD, NUIG, UL, TCD, Northwestern University of Illinois, USA, Fudan University of Shanghai, China, Edinburgh University, Chalmers University of Technology, Sweden, Institute National Polytechnique de Grenoble (INPG) and Engineers Ireland.  DIT was awarded €8.9 million under PRTLI Cycle 4 involved three Nationally Collaborative Programmes with (i) NCAD and IADT, Dun Laoghaire (ii) TCD, UCD, CIT, UL, NUIG, UCC. DCU and (iii) RCSI, UL, NUIG, NUIM, UCC, DCU.
Appendix 5
Access and Outreach
Since 2000 the number of mature students has doubled from 3% to 6% of the DIT population.  A target of 10% has been set.  In 2006, funding was received from a donor that has enabled the Institute to establish a new Access Programme for 5 years for mature students from disadvantaged backgrounds.  The post of mature student officer was filled in 2007.  In addition, DIT has implemented a series of CPD courses to assist in the upgrading and maintenance of skills levels in the workforce.  More than 2,000 students participate in CPD courses each year.

Our philosophy in DIT is that access to 3rd level begins with interventions at a very early age in life i.e. primary or pre-primary. In this context our Community Links Programme targets socio-economically disadvantaged persons at primary, secondary, tertiary and community level.  These interventions take the form of programmes that address this need.  The Community Links Programme has currently 7 major projects operating in a highly targeted fashion.  The overall objective is to aid in the alleviation of educational disadvantage particularly in Inner-City Dublin although some operate at national and international levels.  The programme is funded by Governmental, Private, Voluntary and Corporate partnerships. Currently 25 staff (18 full time, 7 part time) are employed on the project.  An underpinning philosophy of the Community Links Programme is that the most marginalized socio economically disadvantaged groups should be targeted in order to obtain maximum benefit.

The programmes are Pathways Through Education, Dublin Inner-city Schools Computerisation (DISC), The Digital Community Programme, The Ballymun Music Programme and The DIT Access Service.

The objective of the Pathways Through Education programme is to enhance self esteem, confidence and motivation of students in inner city disadvantaged status secondary schools.  It works with first, second and third year pupils, parents, teachers and school systems.  Since 1998, 1,200 pupils have passed through this programme.  DISC has upgraded 42 Inner -City disadvantaged schools with state of the art multi media equipment and trained 1,000 teachers in various aspects of IT.  Another feature of this project is development within the schools of a science and technology ethos using programmable logo and animation techniques, digital video and broadcasting etc.
The Digital Community Project has placed computer centres in 25 high density flat complexes in Dublin’s Inner City.  A total of 6,500 people have availed of various courses (non accredited and accredited) since its inception six years ago.  This project has been successfully replicated in two loyalist and two republican areas of Belfast and in the Chernobyl affected regions of Southern Belarus.

The Ballymun Music programme involves approximately 1,000 young people per year, learning music.  DIT awards scholarships in the Conservatory of Music and Drama and this year the first person from Ballymun has been accepted onto the honours degree music programme in DIT.  A state of the art Music Room of recording quality has been built for the programme by Ballymun Regeneration Limited and recently opened by President Mary McAleese, Archbishop Desmond Tutu and Eibhlin Byrne, Lord Mayor of Dublin.
The Programme for Students Learning With Communities fosters service-learning or community-based learning in DIT. Lecturers work with community groups to develop real-life projects to meet the needs of the students and those of the community. Learning comes alive for the students as they work with real clients, and their work is assessed as part of their course. The community becomes part of the teaching process and benefits from the students’ work. Students on 27 modules on over 20 courses across all six DIT faculties had the opportunity to learn with communities in 2008/9, with a further 20 modules currently in the planning process.

The Mature Student Access Course is a one year, full time pre-third level course run at the DIT. The programme targets people over twenty two years of age from areas and communities where there is not a strong tradition of participation in third level education. The programme is designed to give students the skills and confidence necessary to participate in College, responding to the individual learning needs of each individual student. Successful completion of the programme guarantees students an offer of a place on an undergraduate programme at the DIT. 

The Access Service has supported over 550 students in accessing and progressing through DIT and worked with over 10,000 students through its schools and communities initiatives.  The Access service works with 70 primary and second level schools throughout the country.  The Access Service is operated through a joint initiative with six of the seven Irish universities.  DIT policy is to increase the intake from 100 to 150 socio economically  
disadvantage students per year which equates to approximately 5% of total student intake.

�Innovation includes more than the invention of “scientific widgets”, it can be as examples, new business models, new forms of entertainment or new on-line traded resources.
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� DES (1995) Education White paper Charting Our Education Future. Dublin: Government Publications Office.
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